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The class format is a flipped classroom format, in which students deeply understand the new learning content they have prepared at home through interactive or multidirectional
discussions, such as discussions among students and discussions with teachers. In addition, while looking back on the students’ own experiences in English learning and in the
field of education, participants discuss with each other what topics are difficult to understand and acquire as learners, and then discuss with the instructor.

Furthermore, by applying the concept to a wider range of language data while conducting group discussions, we will deepen our understanding of SLA topics, and consider the
differences between first language acquisition and second language acquisition. Students learn through conducting group discussions in class. [Classes with interactive or multi-
directional discussions]

The purpose of this course is to introduce students to some well-known topics in second language acquisition (SLA). This course provides an in-depth understanding of SLA
terminology in English through discussion. In addition, while reflecting on students own experiences in English learning and in the field of education, we will discuss what
points of second language acquisition of English and other languages that are difficult for learners to understand and why. Specifically, we will consider what makes acuisition

ZED g s . . . N . . e . PP
BHROHA of a second language harder than acquisition of the first language. At the same time, students will consider theoretical ideas up to now and cultivate the ability to identify issues.
Sl By mastering the basic concepts of SLA, students will be able to deepen their understanding of SLA topics. In addition, through discussions among students and with the
SRS instructor, students will consider their theoretical ideas and acquire the ability to identify issues.
& 1ml [Introduction
By explaining the outline of the course and relating to the topics covered in this course, students and instructors will discuss with each other what topics are difficult to
understand and master as learners, while looking back on their own experiences in English learning and the educational field. Discussions will be conducted among students and
with the instructor. [Classes with interactive or multi-directional discussions]
5 2 [A] |Finiteness and Second 1 (L2) Learners
‘When we say "finiteness" we discuss with each other what we are talking about and what "grammar" means in the first place, and how this relates to L2 studies. _Discussions
will be conducted among students and with the instructor. [Classes with interactive or multi-directional discussions]
7 3 nl [Universal Grammar (UG)
There are various types of theories related to acquisition. In class, students first discuss how they think language is acquired by humans. At the same time, we will discuss the
characteristics of English and Japanese and how differences between languages can be described. Then, we will discuss Universal Grammar (a nativist approach to language
acquisition) and how the theory describes languages and language acquisition. Discussions will be conducted among students and with the instructor. [Classes with interactive
or multi-directional discussions]
5 4 [0 IThc Critical Period Hypothesis (CPH)
What is the 'critical period'? Students discuss what they know about the Critical Period Hypothesis and how it has been applied to language acqusiiton and by extension, to
second langauge acquisition. Discussions will be conducted among students and with the instructor. [Classes with interactive or multi-directional discussions]
555 [0l [Poverty of the Stimulus (PoS)
Students are asked to consider what the ‘Poverty of the Stimulus’ refers to when discussing first and second language acqusition. How can successful language acquisiiton be
explained if we fail to consider PoS? How is PoS related to Universal Grammar? Discussions will be conducted among students and with the instructor. [Classes with
interactive or multi-directional discussions]
5 6 [l IThc Fundamental Difference Hypothesis (FDH)
The Fundamental Difference Hypothesis - Students discuss the proposal that first language acqusition is fundmentally different from second language acquisition. We will
consider what the differences are and what this means for the role of Universal Grammar in SLA. Discussions will be conducted among students and with the instructor.
[Classes with interactive or multi-directional discussions]
%7 18] IFirst Language (L1) Transfer - Prosody (PTH)
Another more recent idea comes in the form of the Prosodic Transfer Hypothesis. Students discuss what they know about prosodic transfer generally fromn their own
experience with learning English. We then go into detail what this particular hypothesis lays out in terms of what may be difficult to acquire in regards to morphology in the
second language. Discussions will be conducted among students and with the instructor. [Classes with interactive or multi-directional discussions]
%5 8 1Al IBinding Theory
One of the key ideas originally proposed with Universal Grammar was the idea that reflexive pronouns (e.g., himself) are somehow 'attached' or 'bound' to the name or
pronoun that preceeds it (e.g., John took a picture of himself). Students will use their knowledge of finiteness to be able to understand binding theory and what the
F consequences are for SLA. Discussions will be conducted among students and with the instructor. [Classes with interactive or multi-directional discussions]

F 9l ILl Transfer - Tense and Aspect

After explaning the characteristics of English ‘Tense’ and ‘Aspect’, students discuss how the Japanese ‘Tense’ and ‘Aspect’ system differs from English and how transfer
affects Japanese learners of English and English learners of Japanese. Discussions will be conducted among students and with the instructor. [Classes with interactive or multi-
directional discussions]

5100 IBmtleneck Hypothesis and Feature Reassembly Hypothesis (BH & FRH)

The Bottleneck Hypothesis suggests that in SLA, meanings themselves are not problematic; working out how they are expressed via second language morphology is what causes
problems, creating an acquisition bottleneck. The Feature Reassembly Hypothesis believes that the process of learning L2 is not only about selecting formal features not selected
in L1, but also the feature bundles associated with functional categories and vocabularies, including those that are selected. We discuss in class what these hypotheses mean for
second language learners. Discussions will be conducted among students and with the instructor. [Classes with interactive or multi-directional discussions]

5110 IRepresentational Deficit Hypothesis and Missing Surface Inflectional Hypothesis (RDH & MSIH)

The Representational Deficit Hypothesisis is about the apparent failure of most adult second language learners to achieve native-like success. Alertantively, another explanation
for non-target like suppliance of morphology is the Missing Surface Inflectional Hypothesis which does not assume a deficit. We discuss in class what these hypotheses mean
for second language learners._Discussions will be conducted among students and with the instructor. [Classes with interactive or multi-directional discussions]

5120 IA Comparison Between UG and Non-UG Frameworks - ‘Empiricist Emergentist” Approach

This topic is the first of two that look at language acquisition from a different perspective. Students are to discuss the ‘Empiricist Emergentist’ Approach and determine how it
differs from a nativist approach. Discussions will be conducted among students and with the instructor. [Classes with interactive or multi-directional discussions]

#5130 |A Comparison Between UG and Non-UG Frameworks - ‘Nativist Emergentist” Approach

This is the second look at language acquisition from a different perspective. Students are to discuss the ‘Nativist Emergentist’ Approach and determine how it differs from the
‘Empiricist Emergentist” Approach. Discussions will be conducted among students and with the instructor. [Classes with interactive or multi-directional discussions]




#5114 [[] ILl Transfer and Instruction

Students have a chance to discuss the role of L1 transfer and how this may affect instruction in the second language. Students can discuss their own experiences of instruction
and whether it helps overcome L1 transfer effects. Discussions will be conducted among students and with the instructor. [Classes with interactive or multi-directional
discussions]

%150 IPrcscntation

Students have to present on an SLA topic they are particularly interested. In addition, there will be Q&A and each topic will be discussed in class. Discussion will be conducted
among students and with the instructor. [Classes with interactive or multi-directional discussions]
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Snape, N. & T. Kupisch (2016). Second L Acquisition: Second L ige Systems. Croydon, UK. Bloomsbury
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Students are able to purchase the course book online at https://www.amazon.co.jp

Students will be able to download copies of lecture slides as handouts from Google Classroom.
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RO 71k Presentations 50%, term papers 50%

BB~ S email: nealsnape@mail.gpwu.ac.jp

BE LS Students are required to purchase the course book.
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Pre-study: Read the planned parts of the text and references carefully in advance.
Post-learning: Review and deepen your understanding of what you have learned in class.
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Most of the classes given throughout the course are based on the course book Where the book does not cover a particular topic, handouts will be provided to students.
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The class format is a flipped classroom format, in which students deeply understand the new learning content they have prepared at home through interactive or multidirectional
discussions, such as discussions among students and discussions with teachers. In addition, while looking back on the students’ own experiences in English learning and in the
field of education, participants discuss with each other what topics are difficult to understand and acquire as learners, and then discuss with the instructor.

fERonE () Furthermore, by applying the concept to a wider range of language data while conducting group discussions, we will deepen our understanding of Applied SLA topics, and
consider the role of instruction in second language acquisition. Students learn through conducting group discussions in class. [Classes with interactive or multi-directional
discussions]
The purpose of this course is to introduce students to intervention research in second language acquisition. This course provides an in-depth understanding of intervention
research in SLA through discussion. In addition, while reflecting on students own experiences in English learning and in the field of education, we will discuss the type of

BHORAM intervention research that has been conducted to date. Students will consider further topics for intervention research.
By mastering the basic concepts of intervention research in SLA, students will be able to deepen their understanding of the role of instruction in SLA. In addition, through

F5 [ discussions among students and the instructor, students will consider their theoretical ideas and acquire the ability to identify issues.
18l [Introduction
By explaining the outline of the course and relating to the topics covered in this course, students and instructors will discuss with each other what topics are difficult to
understand and master as learners, while looking back on their own experiences in English learning and the educational field. _[Classes with interactive or multi-directional
i ioncl
5 2 A ITheoretical Foundations
Students have a chance to discuss what they have learnt so far about SLA and the theoretical foundations, i.e., Universal Grammar. Discussions will be conducted among students
and with the instructor. [Classes with interactive or multi-directional discussions]
5 3 [\ Ilmervemion Research and Grammar Teaching
This provides stduents an overview of what intervention research is and the type of interventions have been administered regards to grammar teaching. Students discuss their own
teaching experiences and what their students find difficult to acquire in English. Discussions will be conducted among students and with the instructor. [Classes with interactive
or multi-directional discussions]
240l [Articles
One of the more challenging aspects of learning English is the article system (the & a). Students have the chance to discuss their own experiences with learning the article
system. Then, we look at an overview of intervention studies related to article instruction. Discussions will be conducted among students and with the instructor. [Classes with
interactive or multi-directional discussions]
5 5 [A] |Verb Placement and Question Formation
‘We next turn to syntax (word order) and its interaction with verbal morphology. It is concerned with the position of the verb with respect to other elements in the sentence and,
most importantly, the position of the verb in main and embedded clauses and in the formation of questions. Students will be able to discuss the topic together and check their own
understanding. Discussions will be conducted among students and with the instructor. [Classes with interactive or multi-directional discussions]
5 6 [0l Ilnﬂectional Morphology
We address the SLA of inflectional morphology, in particular, the markers of tense, agreement, and grammatical gender. Inflectional morphology is known to be particularly
challenging for adult L2 learners in all the second languages tested and has been termed the "bottleneck” of the L2 acquisition process by Slabakova (2008). As a result, this area
of the grammar has been subject to many experimental SLA and classroom intervention studies. Students who took the Introduction to SLA course will already be familiar with
the Bottleneck Hypothesis. Discussions will be conducted among students and with the instructor. [Classes with interactive or multi-directional discussions]
557 8] Subjunctive Mood
Why is the subjunctive mood so difficult to learn in second language acquisition? Not only does the subjunctive mood take substantial time for learners to acquire, but it is also a
challenging phenomenon for linguists to describe and theorize. This is because the uses and meanings of the subjunctive depend on the interplay of syntactic, semantic, and
discourse-pragmatic factors. As we will see, in some sentences, the subjunctive is obligatory and it is the only correct choice of verb form, whereas in other sentences the use of
the subjunctive is optional, depending on the meaning the speaker wants to convey. Discussions will be conducted among students and with the instructor. [Classes with
interactive or multi-directional discussions]
25 8 [l | Argument Structure
Have you ever wondered why the sentence / painted the house red sounds good but I saw the house red does not? Or why The plane was delayed until noon is fine but The
\plane was arrived at noon is ungrammatical? These differences have to do with the meaning of the verbs, which determines their syntactic behavior and morphological
expression. It turns out that acquiring the syntactic behavior of different verbs presents nontrivial learnability challenges both for children acquiring their native language and for
second language learners, as we will discuss in class. Discussions will be conducted among students and with the instructor. [Classes with interactive or multi-directional
discussions]
59 A IDirect and Indirect Objects
‘We discuss the position and meaning of the objects of the verb. Objects correspond to the arguments (obligatory elements) of verbs. As discussed, sentences with transitive verbs
such as see, touch, and discover require an obligatory noun phrase that functions as a direct
object (see a tree, touch a surface, discover a new species). Sentences with ditransitive verbs, such as give, send, and tell, require a direct object and an indirect object to complete
their meaning (give something to somebody, send a message to a friend, tell a story to a child). Direct and indirect objects can be replaced by object pronouns (see them, tell him,
give it to her), which are case-marked. Direct objects receive accusative case and indirect objects dative case, and this is more visible in languages that mark case overtly than it is
in English. We will discuss the complex grammatical characteristics of constructions with indirect objects in English and with direct and indirect objects and object pronouns in

A Spanish. These constructions have been widely investigated in second language acquisition (SLA) because they pose serious learnability issues, especially at intermediate levels of

AT development. We will see that the intervention studies in the lab and in the classroom that have been carried out to date show that explicit instruction and negative evidence are

effective in promoting the acquisition of these phenomena. Discussions will be conducted among students and with the instructor. [Classes with interactive or multi-directional
discussions]
10 |W0rd Order and Related Syntactic Phenomena
‘Whenever the learners' L1 and their L2 use different word order for a particular syntactic configuration, this presents a potential challenge to the learners, and may be subject to
classroom instruction. We will discuss the implications of this intervention research. Discussions will be conducted among students and with the instructor. [Classes with
interactive or multi-directional discussions]




#1109 IWhere to Go Next

In the past few years there has been growing recognition that linguistics and SLA must do more to inform second language learning in the classroom (see, e.g., Whong, Gil, &
Marsden, 2013), and that the two fields must relate to each other fruitfully. In this volume we have explored the relationship between linguistic theory, the SLA of different
aspects of morphology, syntax, and semantics, and language teaching. We have examined existing intervention research motivated by linguistic and pedagogical research
questions, including but not limited to studies of developmental sequences in the framework of Pienemann (1989) and studies on input processing instruction (VanPatten, 1996).
In this closing chapter, we review what we have learned so far in this book. First, we summarize the main themes that have emerged from the studies in this volume.
Subsequently, we offer some suggestions for where to go next. Discussions will be conducted among students and with the instructor. [Classes with interactive or multi-
directional discussions]

41 20 [Umeda et al. (2019)

We leave the coursebook and look at an original paper that conducted intervention research. We look at the topic discussed in Week 4, articles. The paper by Umeda et al. (2019)
is the paper we discuss. Discussions will be conducted among students and with the instructor. [Classes with interactive or multi-directional discussions]

13 |Language Education (part 1): Purposes of Language Teaching

‘What is the purpose, value and role of language in education as outlined in education policy or syllabus guidelines you are familiar with? What is your own understanding of
what language teaching is for? How does your own opinion differ from ideas outlined in education policy?

i) How does the purpose differ for teaching of the national language and teaching of additional languages for you? Where is it the same?

ii) Does the purpose differ if included at primary school level as opposed to middle or secondary school teaching? How about adult language teaching, for example, to recently
arrived migrants?

iii) Is purpose dependent on national context? Or type of school? Or does it depend on the socioeconomic status of the students in question?

Discussions will be conducted among students and with the instructor. [Classes with interactive or multi-directional discussions]

514 (8] !I Education (part 2): Language Acquisition and Learning

There are many things about language learning and language development that we still do not understand. List three questions about language development that you have.

i) Now consider each question in terms of whether or not it could be used as a Research Question for empirical or theoretical study? Do so by thinking about how you could go
about finding the answer to the question. Is it something that is ‘research-able’?

ii) Now consider each question you came up with in terms of teaching. What effect does each question have on classroom pedagogy? In other words, if you don’t know the
answer to the question you have posed, then what does this mean you might do (or not do) in your teaching?

iii) Think about where your questions came from. Do they stem from your own experiences as a language teacher? Or perhaps your experience as a language learner? Do any of
them find some clarification from ideas presented in this book? To what extent do the ideas in this book raise additional questions for you?

Discussions will be conducted among students and with the instructor. [Classes with interactive or multi-directional discussions]

%11 5[5 |Presentation

Students have to present on an SLA topic they are particularly interested. In addition, there will be Q&A and each topic will be discussed in class. The discussion will be
conducted among students and with the instructor. [Classes with interactive or multi-directional discussions]

7%k

Ionin, T. & Montrul, S. (2023). Second Language Acquisition: Introducing Intervention Research. Cambridge University Press. Rankin, T. & Whong, M. (2020).
Grammar: A Linguist’s Guide for Language Teachers. UK. Cambridge University Press. Chapter 5.

7% A MEAJE

Students are able to purchase the course book online at https://www.amazon.co.jp

Students will be able to download copies of lecture slides as handouts from Google Classroom.

ZE 3k
R Presentations 50%, term papers 50%
e
B~ ST email: nealsnape@mail.gpwu.ac.jp
BE FOIEE Students are required to purchase the course book.

RSEER | (TEER

Pre-study: Read the planned parts of the text and references carefully in advance.
Post-learning: Review and deepen your understanding of what you have learned in class.

FHEANDA =Y

Most of the classes given throughout the course are based on the course book Where the book does not cover a particular topic, handouts will be provided to students. We will
also look at three papers related to intervention research.
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3. Comments on reflections: 5%
FRABREHED 5% 4. Analyses of classroom practices: 20%
5. Comments on analyses: 5%

6. Reflection paper: 30%
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The class format is a flipped classroom format, in which students deeply understand the new learning content they have prepared at home through interactive or multidirectional
BEONE (FE) discussions, such as discussions among students and discussions with teachers, while using assignment sheets. Students learn through conducting group discussions in class.

Classes with interactive or multi-directional discussions

The purpose of this course is to discuss different topics in English. In addition, students will practice other skills such as listening, reading and writing.

RO AR

By brushing up English skills, students will be better prepared for the graduate school courses in English. In addition, through discussions among students and with faculty
members, students will be able to practice their speaking and listening skills.

51 [\ |lntr0duction

The first week of the course will be Icebreakers and an overview of the course and the textbook.

B F A

ILive and Learn!

: for main ideas and details, stressed words, reductions, transitions and visualizing location

sking for clarification, Using expressions of location, Describing map locations, Discussing personal views

Critical Thinking: Analyzing and interpreting an image, Using a lecture introduction to predict content, Taking notes on a lecture: indentation, keywords, abbreviations, and
symbols, Using a Venn diagram

Language Focus: Using stress, Using reductions, Expressing location, Asking for clarification, Using should and shouldn't

Discussions are conducted among students and with instructors. [Classes with interactive or multi-directional discussions

45 31n] __ [Bright Lights, Big City
Listening: for main ideas and details, stressed words, reductions, and transitions, clues to relationships between people and visualizing directions

Speaking: Expressing feelings, Starting and ending a phone conversation, Expressing frustration, Requesting and giving directions, Conducting research and giving a
presentation

Critical Thinking: Predicting questions speakers will ask, Taking notes on numbers and statistics, Using transitions as cues for note-taking

Language Focus: Using stress, Using reductions, Using vocabulary, Expressing frustration, Starting and ending phone conversations, Requesting and giving directions
Discussions are conducted among students and with teachers. [Classes with interactive or multi-directional discussions

o 4 A IManey Talks!
Listening: Listening for main ideas and details, stressed words, reductions, and transitions, for numbers, expressions of advice

Speaking: Suggesting and recor ding, Di n ing money, entrepreneurs, and abilities, Asking for, giving, and refusing advice, Conducting research and giving a
presentation

Critical Thinking: Taking notes on a lecture, Outlining a lecture, Taking notes on a process
Language Focus: Using stress, Using can versus can't, Using teens versus tens, Suggesting and recommending
Discussions are conducted among students and with instructors. [Classes with interactive or multi-directional discussions.

45 50@ | Nail That Job!

Listening: for main ideas and details, stressed words, reductions, and transitions, for a sequence of events, for specific information

Speaking: Discussing jobs and careers, Apologizing and reconciling, Role-playing a job interview, Giving a short oral report, Conducting research and providing
documentation

Critical Thinking: Taking notes on cause and effect, Interpreting information in a table, Taking notes on statistics, Outlining a lecture, Speculating about hypothetical
situations, Using a matrix diagram, Discussing the changing roles of women

Language Focus: Using stress, Using reductions, Using sequencing, Agreeing and disagreeing

Discussions are conducted among students and with instructors. [Classes with interactive or multi-directional discussions

5 6 [0] [The Way We Live

Listening: for main ideas and details, stressed words, reductions, and transitions, for stress in two- and three-word verbs

Speaking: Asking for help and favors, Discussing numbers and percentages, Comparing lifestyles in different countries, Conducting research and giving a presentation
Critical Thinking: Interpreting a line graph, Taking notes on a lecture

Language Focus: Using stress on phrasal verbs, Using reductions, numbers and percentages, Asking for help or a favor

Discussions are conducted among students and with teachers. [Classes with interactive or multi-directional discussions

&5 7 A |W0rld Village

Listening: for main ideas and details, stressed words, reductions, transitions and taking notes

Speaking: Identifying the pros and cons, Using verbal and nonverbal language, Surveying and interviewing, Speaking from an outline, Conducting research and giving a
presentation

Critical Thinking: Taking notes on similarities and differences, Comparing verbal and nonverbal language, Estimating the impact of tourism, Outlining a lecture
Language Focus: Using intonation in questions and requests, Expressing the pros and cons

Discussions are conducted among students and with teachers. [Classes with interactive or multi-directional discussions

5 8 [A] IA Universal ?

: for main ideas and details, stressed words, reductions, ransitions, lecture subtopics and checking

Giving praise and encouragement, Speaking from an outline, Expressing tentative opinions, Conducting research and giving a presentation
Critical Thinking: Discussing body language and communication worldwide, Outlining a lecture, Using spelling quizzes, word games, and puzzles
Language Focus: Using stress, reductions, statements with rising intonation, Giving encouragemem and pra!se Guessmg being tentative

%59 A IEach to Their Own

Listening: for main ideas and details, stressed words, reductions, and transitions, taking notes and to a podcast interview

Speaking: Expressing and reporting on likes and dislikes, Conducting research and giving a presentation, Giving an impromptu speech
Critical Thinking: Planning a tour, Outlining the interview, Discussing options and reaching agreements

Language Focus: Using stress, reductions, Expressing likes and dislikes, preferences

[F1om IPushing Boundaries

Listening: for main ideas and details, stressed words, reductions, and transitions, for expressions of surprise, for persuasive language

Speaking: Signposting, from an outline, Giving a persuasive speech, Conducting research and giving a presentation

Critical Thinking: Taking notes on specific information, Discussing applications of artificial intelligence and personal discoveries and achievements
Language Focus: Using negative prefixes, Pronouncing -ed endings, Expressmg mteresl or surpnse Using conditional sentences -if and unless




#1109 IMilestones and Occasions

Listening: for main ideas and details, stressed words, reductions, and transitions, Digressing and returning to the topic
Speaking: Speaking from an outline, Conducting research and giving a presentation about a celebration

Critical Thinking: Taking notes on wedding preferences, Outlining a lecture, Comparing different cultural celebrations
Language Focus: Using stress in compound phrases, Offering congralulallons and sympalhy, Comparmg and contrasung

Discussions are conducted among students and with instructors.

120 IFurther topics (1)

TBA in class with students choosing a topic that they wish to include. Authentlc mdterldls will be used from the mtemet.

Discussions are conducted among students and with instructors.

51 3[A |Further topics (2)

TBA in class with students choosing a topic that they wish to include. Authennc materlals will be used from the mternet.

148 |Furthcr topics (3)

TBA in class with students choosing a topic that they wish to include. Authentic materials will be used from the internet.

% 1 50 |Review

Smdcms have to summarize what they did in class a.nd what they are pamcularly interested in in a rcport and prcscm it. In addition, the content will be discussed in class.

THA b

New Interactions Listening and Speaking 3, McGraw Hill.

7% A MEATIE

Students are able to purchase the course book online at https://www.amazon.co.jp

Students will be able to access any assignments through Google Classroom.

B30k

RO 71k Homework assignments 100%

B~ ST email: nealsnape@mail.gpwu.ac.jp

B s LoV Students are required to purchase the course book.

A (PR Pre-study: Read the planned parts of the text and references carefully in advance.

Post-learning: Review and deepen your understanding of what you have learned in class.

FEAD A =1

Most of the classes given throughout the course are based on the course book Where the book does not cover a particular topic, handouts will be provided to students.
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BEONE (BE)

The class format is a flipped classroom format, in which students deeply understand the new learning content they have prepared at home through interactive or multidirectional
discussions, such as discussions among students and discussions with teachers, while using assignment sheets. Furthermore, by applying the concept to a wider range of language
data while conducting group discussions, we will deepen our understanding of English topics. Students learn through conducting group discussions in class. Discussions are

conducted among students and with teachers. [Classes with interactive or multi-directional discussions

E¥EORM

The purpose of this course is to discuss different topics in English. In addition, students will practice other skills such as listening, reading and writing.

B H A

By brushing up English skills, students will be better prepared for the graduate school courses in English. In addition, through discussions among students and with faculty
members, students will be able to practice their speaking and listening skills.

5 1 [m |Introduction

The first week of the course will be Icebreakers and an overview of the course and the textbook.

% 217 |Rise to the Challenge!

Listening: for stressed words, Comparing reduced and unreduced pronunciation, making predictions, Pragmatic understanding of a presentation, Recognizing tone of voice
Speaking: Sharing perspectives on academic lecture styles, Using appropriate expressions to request and offer clarification, Discussing learning styles, Solving riddles and
brainteasers, Giving a presentation on learning styles

Critical Thinking: Using graphic organizers to brainstorm and predict presentation content, Predicting what a presenter will say next, Analyzing academic instruction,
Discussing learning styles, Solving riddles and brainteasers

Language Focus: Stressed words, Reductions, Requestmg and offering cla.rlflcatlon

%5 317 |Compctc or Cooperate?

Listening: for appropriate use of intonation in expressions used to ask for confirmation of understanding, stressed words, Outlining main ideas and supporting details in a
lecture, Pragmatic understanding of a lecture

Speaking: Challenging excuses with expressions used to ask for confirmation of understanding, Sharing observations on cooperation and competition, Identifying figurative
language and creating metaphors, Asking for confirmation of understanding, Giving a presentation on an endangered species

Critical Thinking: Using graphic organizers to brainstorm and predict lecture content, Constructing an outline of main ideas and supporting details, Classifying animals in a
food pyramid, Discussing the pros and cons of exploration

Language Focus: Asking for confirmation of understanding, Stressed words Asking for confirmation to challenge excuses, Analogies, metaphors, similes, and personification

548 | The Ties That Bind

Listening: for stressed words, Comparing reduced and unreduced pronunciation of /, Listening for data and details refuting straw man arguments, Pragmatic understanding of
a lecture, Reviewing an article about healthy family communication

Speaking: Sharing perspectives on sibling and family relationships, Paraphrasing and making generalizations, Comparing family relationships in different cultures, Discussing
the hallmarks of healthy family communication, Giving a presentation on good parenting skills

Critical Thinking: Using a graphic organizer to compare assumptions, Predicting straw man arguments, Constructing arguments to refute assumptions using expressions of
contrast, Expanding on healthy family communication

Language Focus: Stressed words, Reductions: reduced h, Expremng contrdst Generdllzmg

% 50l |Healthy Mind, Healthy Body

Listening: for main ideas, expressions used to make analogies, Identifying intonation patterns in questions and requests, Outlining a presentation and answering comprehension
questions, Identifying context clues, Taking notes on ailments, remedies, and effects

Speaking: Sharing prior knowledge about the heart, Discussing flu epidemics, Reviewing symptoms and using expressions of opinion to reach a diagnosis and give medical
advice, Discussing home remedies and debating their effectiveness, Giving a presentation an alternative or complementary form of medicine/ therapy

Critical Thinking: Using a graphic organizer to record analogies, Using a graphic organizer to build background knowledge, Reviewing symptoms to diagnose an ailment,
Discussing the qualities of medical professionals, Debating the effectiveness of home remedies

Language Focus: Analogies, Intonation in questions and requests, Expressing opinions

Discussions are conducted among students and with teachers. [Classes with interactive or multi-directional discussions

5 6 [[] |Hi-Tech, Low-Tech, or No Tech?

Listening: for phrasal verbs, stressed words, Taking notes on a field trip, Recalling and listening for numbers, Contrasting active and passive voice

Speaking: Sharing perspectives on astrology and horoscopes, Sharing prior knowledge and views of space exploration, Debating the pros and cons of the privatization of space
travel, Presenting a news report using the passive voice, Giving a presentation on a topic related to astronomy

Critical Thinking: Researching to build background knowledge, Labeling diagrams, Selecting relevant notes to give a summary, Using transitions to express reason, purpose,
and result, Analyzing the pros and cons of the privatization of space travel

Language Focus: Stress on phrasal verbs, Stressed words, Pronouncing numbers, Expressing reason, purpose, and result, Distinguishing between active and passive voice
Discussions are conducted among students and with teachers. [Classes with interactive or multi-directional discussions

5 7 A |Do]]ars, Deeds, and Dreams

Listening: Identifying appropriate expressions of agreement and disagreement, taking notes on pro and con arguments and Making inferences

Speaking: Using expressions to disagree politely, Sharing prior knowledge about the World Bank, Agreeing and disagreeing with views about the World Bank, Brainstorming
and presenting ways to invest money, Examining a case study to present development projects, Presenting a proposal for a development project requiring financial aid
Critical Thinking: Evaluating the pros and cons of a development project, Formulating challenging questions, Analyzing the pros and cons of World Bank practices, Using a
Venn diagram to compare banking schemes, Reaching a consensus on the best way to invest money, Analyzing data to propose development projects

Language Focus: Agreeing and disagreeing

£ 8 [ml [Standing Out From the Crowd

Listening: for modifiers of comparatives and superlatives, stressed words, time expressions, Completing a timeline with chronological events, appropriate expressions and tone
of voice to show likes and dislikes

Speaking: Sharing views on people who have done remarkable feats, Presenting a biography using expressions of time, Sharing perspectives on cycling, Sharing views on why
doping should be prohibited in sport, Collaborating to create and present a sports code of ethics, Discussing interests, Conducting a survey on people's opinions about
remarkable people and presenting the findings

Critical Thinking: Using a Venn diagram to compare remarkable feats, Putting events in chronological order, Labeling a diagram, Using expressions of reason, purpose, and
result, Choosing appropriate ways to express likes and dislikes, pleasure and displeasure

Language Focus: Modifying comparatives and superlatives, Stressed words, Expressing time and sequence, Expressions of /ike and dislike

Discussions are conducted among students and with instructors. [Classes with interactive or multi-directional discussions




59 [0] IImagine, Create, Succeed

Listening: for signal words and information, Making inferences, Recognizing and taking notes on divulged information, Identifying main ideas in a lecture, Taking notes on
signal words

Speaking: Sharing perspectives about art and creativity, Speculating on creative drive in the workplace, Interpreting and discussing modern art, Sharing ideas about motivation
at work, school, and play, Brainstorming and presenting ways to become more creative, Giving a presentation on different types of corporate culture

Critical Thinking: Using a Venn diagram to compare artists, Speculating on factors that influence creativity at work, Using creativity to solve puzzles, Analyzing images to
speculate on corporate culture, Matching descriptions of art styles to images

Language Focus: Recognizing when information is being divulged

Discussions are conducted among students and with teachers. [Classes with interactive or multi-directional discussions

1 0[A ISccial Behavior

Listening: Identifying types of tag questions, stressed words, expressions introducing digressions and returns to the main topic, Recognizing digressions and their purpose in a
lecture, Identifying and categorizing tag questions in a lecture, specific information in a lecture, Taking notes on an article about leadership

Speaking: Sharing experiences about social groups, Reporting on digressions in a lecture, Sharing perspectives on group dynamics, Using tag questions in role-plays,
Brainstorming and discussing leadership qualities, skills, and styles, Designing a questionnaire about the qualities of a successful leader and presenting the results

Critical Thinking: Speculating about social behavior, Distinguishing between main points and digressions, Identifying and analyzing reasons for digressions, Analyzing group
dynamics, Evaluating leadership skills and styles

Language Focus: Tag questions, Stressed words, Grammar forms of tag questions

%51 13 |Tt's a Crime!

Listening: Identifying hopes and wishes, stressed words, Comparing reduced and unreduced pronunciation, Paraphrasing key points in a lecture, Making inferences,
Paraphrasing wishes and hopes, Taking notes and answering idea-connection questions

Speaking: Making wishes and expressing hopes and dreams, Reviewing cases and discussing if punishments fit their crimes, Sharing points of view on the issue of legal
insanity, Discussing cases and reasons for guilt and innocence, Acting out a mock trial, Giving a presentation on cbercrime and its prevention

Critical Thinking: Interpreting quotes about hopes and wishes, Speculating about free will and predetermination, Paraphrasing ideas of a lecture, Determining whether
punishments fit their crimes, Debating details of a case to reach a verdict

Language Focus: Expressmg hopes, w1shes, and desires, Stressed worda, Reducuons

51 2100 IFurther topics (1)

TBA in class with students choosing a topic that they wish to include. Authentic materials will be used from the internet.
Discussions are conducted among students and with instructors. [Classes with interactive or multi-directional discussions

% 1 3[a |Further topics (2)

TBA in class with students choosing a topic that they wish to include. Authentic materials will be used from the internet.
Discussions are conducted among students and with instructors. [Classes with interactive or multi-directional discussions.

514 [f] |Further topics (3)

TBA in class with students choosing a topic that they wish to include. Authentic materials will be used from the internet.
Discussions are conducted among students and with instructors. [Classes with interactive or multi-directional discussions

51 5100 |Rev1ew

Students have to summarize what they did in class and what they are pdruculdrly mtereated in in a report and presem it. In addition, the content will be discussed in class.

Discussions are conducted among students and with teachers.

THXA B

New Interactions Listening and Speaking 4, McGraw Hill.

7% A MEATE

Students are able to purchase the course book online at https://www.amazon.co.jp

Students will be able to access any assignments through Google Classroom.

PRATRFAT 00 J7 1

Homework assignments 100%

RO TR

email: nealsnape@mail.gpwu.ac.jp

Bl LoikE

Students are required to purchase the course book.

B HERH (
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Pre-study: Read the planned parts of the text and references carefully in advance.
Post-learning: Review and deepen your understanding of what you have learned in class.

HAEADA =D

Most of the classes given throughout the course are based on the course book Where the book does not cover a particular topic, handouts will be provided to students.




